teacher can see the point of allowing students to not come to class, not watch the film, not be moved to think or talk about the extent of one's moral reaction against abortion. A few students were enraged and offended and said so. And I applaud them for speaking their minds. Other students were quiet, and I always worry the most about those who are not speaking up. Are they quiet because they are thinking and listening to what others have to say, waiting to form their view? Or are they feeling shut down and marginalized by a topic that is either too personal or too political, or both? But some students were quite articulate in their appreciation. They spoke of valuing new knowledge, knowledge about the politics of the body, about the issues of reproductive health in the context of women's activism of the 1970s, and especially about where we are today. This was one of the most dynamic discussions of the semester and I believe that contention around the film moved us forward as a group in thoughtful, informed dialogue.
And In general, Writing About Media has been a useful and interesting teaching tool. However, as with most curricula, I have done some tweaking over time. I find Peter Elbow's suggested writing assignments to be a little too unfocused and process-oriented for my taste, so I have melded them with my own assignments that correspond to the categories into which the DVDs are grouped, and with each assignment emphasizing a certain form and skill: In addition to the formal writing assignments, informal writing assignment (journal entries) ask students to compare stories from a mainstream media source of their choice (they sign up during the first week) with an alternative media source (the first semester, we got a class subscription to The Nation, a process which proved to be rather cumbersome, so subsequent semesters I have asked students to use Portside.org). My initial teaching experience also convinced me that the DVDs definitely need to be supplemented with a variety of written texts (though students are very savvy at consuming visual texts, they are often not as careful at producing detailed writing based on what they have seen). So the first unit includes Michael Parenti's essay "Methods of Media Manipulation," Noam Chomsky's Media Control; and two webpages: Media Reform Information Center and "The National Entertainment State," originally published in The Nation. The second and third units are supplemented with Suzanne Pharr's essay "Homophobia: A Weapon of Sexism"; various essays from the no-longer-in-print American Culture and the Media; and The Communist Manifesto. And my favorite unit, the last one, features Howard Zinn's autobiography. We also use A Writer's Reference as our grammar book.
The final assignment is the most difficult because it asks for a shorter version (4-5 pages) of the kind of research essays students will be expected to write in Freshman Composition and beyond. However, it has also produced some of their best writing. The assignment asks them to focus on a topic that is mentioned in Howard Zinn's autobiography and/ or in the film clips we viewed in class. Three topics are pre-approved: the Civil Rights Movement, the Vietnam War, and the Iraq War. Other topics can be negotiated. Once students have picked a topic, they are asked to narrow it down to something that happened on a particular date. I then schedule a library visit during which students learn to find primary sources (chiefly through Proquest Historical Newspapers). They are asked to compare and contrast mainstream media coverage of the event at that time with subsequent alternative media coverage (Zinn, film clips, etc.). Students have produced wonderful essays on the Gulf of Tonkin Resolution, George Bush's "Mission Accomplished" speech, the March on Washington, the Montgomery Bus Boycott, the Stonewall Rebellion, the bombing of Hiroshima, and other topics.
Though some of the media clips in Writing About Media are growing a little dated, and I do not feel the curriculum would be successful without modifications similar to those I have described, the DVD has produced some interesting discussions, strong writing, and political awareness. What more could one ask as a radical teacher? 
Using Mathematics to Attain Critical Consciousness

By Shareen Shibli
For a student teacher, walking into the classroom-stepping onto someone else's turf -can be intimidating. For a student teacher who is teaching for social justice, walking into that same classroom can be terrifying. Teaching for social justice is a difficult task. It is especially difficult when you know the discourse that will take place while addressing these issues may not always be "politically correct." However, as Paulo Freire suggests, engaging in classroom discourse is when real transformation occurs.
On my first day of student teaching, I told my 12th-grade students that my goal was to open their eyes to the injustices of the world-using mathematics as our main tool. I anticipated that I, as the new teacher, could instill a passion for mathematics into these students from day one. I was quickly humbled. Trying to convince high school students that mathematics is relevant has been a huge challenge. Although there were times it felt as though my lessons were not getting through to them, I recently conducted a lesson on poverty which made me realize that my students were becoming more critically aware than I had thought.
Since 70% of the school population consisted of low-income minorities, I initially hoped that my students would embrace the integration of social justice into their math lessons. However, I had struggled with the issue of poverty in past lessons because the discourse quickly turned into a chain of stereotypical and self-deprecating racist "jokes." I told my students that, although I did not want to censor their thoughts, I wanted them to understand that the comments they make, although considered "jokes," continue to perpetuate social, economical, and cultural problems that are very real and oppressive. After that discussion, students seemed to realize that their "jokes" were, in reality, insensitive and offensive comments that can retard the progress we might make as a society.
I handed my students a table that displayed the Federal government's poverty guidelines and also an alternative guideline-the Self-Sufficiency Standard put out by the Center for Women's Welfare
